
  

STEMS Supporting Teachers and Staff in Motivating Adult Learners  

Project No: 2019‐1‐HU01-KA204‐061167 

 

Policy Recommendations on Raising Professionalisation in Adult 

Learning and Education 

 

Contents 
• Introduction 

• The role and impact of professionalisation in ALE in the international and in the EU-context 

– Background and Perspectives 

• Legal contexts of professionalisation in ALE referring to countries represented in STEMS 

• Examples of good practice referring to raising professional skills and competences of adult 

educators – provision, programmes 

• Impact of international collaborations aiming at quality developments in 

professionalisation of ALE staff 

• Motivations of ALE Staff to raise skills and competences referring to teaching/training 

adult learner  

• Recommendations on Raising Professionalisation in ALE as a key quality issue 

- Legal Considerations - Connecting Policy, Financing and Legislation  

- Matters of RVA 

- Challenges of quality standards in EQF; 

- Importance of guidance and outreach actions in adult learning 

- Support systems towards both career guidance and life-skills development 

- Bridging learning communities and active citizens    

- Role of EPALE 

…………………………………………………………………………………………………….. 

 

Introduction 
Erasmus+ STEMS project partners had basically initiated their project proposal to raise attention and 

to generate action in the field of professionalisation of ALE staff so as to develop quality learning and 

education of adults in accordance with the principles of the European civil society Manifesto1 and the 

recent EU-Declaration.2  Such documents have clearly underlined the necessity of improving skills and 

competences of adult educators to apply adequate methods in providing high-quality provision and 

enabling a successful learner experience. 

 
1 EAEA 2019 Manifesto for Adult Learning in the 21st century: The Power and Joy of Learning – Source: 
eaea_manifesto_final_web_version_290319.pdf 
2 Draft Declaration on Adult Learning and Education by 2030 in European Union – The Declaration (DeALE) by 
2030 concludes discussions of the Conference on ‘Adult learning and education - The resilient response to future 
challenges’ held on 8th September 2021. A variety of ALE professionals, engaged in discussion with social 
partners and stakeholders enriched the insights of involvement in policy making, development and 
implementation of ALE in Europe.  Source: https://conference-ale.eu/declaration/ 

https://eaea.org/wp-content/uploads/2019/04/eaea_manifesto_final_web_version_290319.pdf
https://conference-ale.eu/declaration/


The role and impact of professionalisation in ALE in the international and in the EU-

context – background and perspectives 
Professional development and training of adult educators and trainers have been issues of modern 

adult education and learning since the early 1970s, when several international organisations engaged 

in this field outlined collaborative actions of research and development to collect and share experience 

and practice. However, professional development was already indicated in the 1920s as a clear 

indicator of effectiveness and efficiency through systemic development of educational environment, 

methods, learning content and outcomes. Beyond social recognition, adult educators themselves had 

to demonstrate that better results and achievements in knowledge and skills of adult learners could 

only be reached through the involvement of trained and well-prepared teaching staff as professionals 

to be engaged in the making of quality adult learning with more flexible concerns upon space and time. 

OECD clearly reflected that the education of tomorrow would become more of a continuum of 

schooling with a variety of forms having to meet changing demands from both labour and social 

environments to result in a more recurrent education and lifelong learning.3 The UNESCO marked this 

phase with the concept of the learning society to open new ways for the world of education having to 

respond to accelerating changes of the time.4 Right in the middle of the decade UNESCO provided its 

first international Recommendation on the Development of Adult Education and called for the 

professional development and training of adult education staff. This famous Nairobi Recommendation 

from 1976 generated research and international collaborations to integrate quality concerns into the 

field of adult education and claimed more designated, planned and thorough partnerships amongst 

stakeholders to support adult learning become a well-recognised activity to lead to both better 

employability and active, responsible and citizenship based on mutuality, trust and engagement.5 

In a short time, the Club of Rome signalled that learning would open new perspective to making use 

of change instead of suffering it, thereby, called learning an activity and form of existence without 

limitations.6 Together with emerging critical concerns upon adult education, reflections with manifold 

approached, together with additional interdisciplinary concerns claimed for clear steps to be taken 

towards continuous development of the adult learning profession and, consequently, the training of 

adult educators and trainers through planned programmes supported by policy objectives connecting 

participation with performance in learning. This resulted in the improvement of more international 

dialogue and conferences to outline lifelog learning as a good scope for the EU and its institutions to 

offer a wide frame for member states right in the making of new education and training programmes 

for the benefits of European citizens as learners of their times. EAEA, the European Association for the 

Education of Adults could convince the European Commission together with the OECD and UNESCO 

representatives to initiate an adult education programme in 1995, later to be integrated into the 

GRUNDTVIG Programme in 1999, and to openly and directly support the quality development of adult 

education and learning in lines with the principles of education and training having been set in the 

Maastricht Treaty in 1993. The 1995-2000 period was providing a shift in policy to start with the EC 

White Paper on Education in 1995 and culminated in the Memorandum on Lifelong Learning in 2000 

to combine employability and active citizenship as driving matters for adult learning and education.  

 
3 OECD (1973) Recurrent Education: A Strategy of Lifelong Learning Paris, Brussels:OECD 
4 UNESCO – The Faure Report (1972) Learning to be. The World of Education Today and Tomorrow Paris: 
UNESCO – Source: Learning to be: the world of education today and tomorrow - UNESCO Digital Library 
55 UNESCO (1976) Recommendation on the Development of Adult Education Paris: UNESCO – Source: 
Recommendation on the Development of Adult Education - UNESCO Digital Library 
6 Culb of Rome (1979) No Limits to Learning. Bridging the Human Gap Rome:Club of Rome  -Source: No Limits 
to Learning - Club of Rome   

https://unesdoc.unesco.org/ark:/48223/pf0000223222
https://unesdoc.unesco.org/ark:/48223/pf0000027807
https://www.clubofrome.org/publication/no-limits-to-learning-1979/
https://www.clubofrome.org/publication/no-limits-to-learning-1979/


These times were heavily influenced by the UNESCO movements in adult education through the 

CONFINTEA process. The CONFINTEA V. Adult Education World Conference having been organised into 

Hamburg for 1997 highlighted the needs and necessities of the professional developments of adult 

educators. Its Declaration clearly stated this concern and strong commitment to the quality 

development of the field through scientific advancements and international research and innovations.7 

Right after this Millennium developments, the focus on professionalisation and professional 

developments in Adult Education was widened by the 2000 World Education Forum in Dakar, Senegal. 

In the European Union, member states and their adult education experts and researchers made use of 

several educational and training programmes, like SOCRATES Erasmus, Grundtvig, and Leonardo da 

Vinci to work out quality tools and methods for further implementation based on examples of good 

practice in adult learning. Moreover, the 2006 and 2007 Communications of the EC8 provided 

concentrated actions upon the quality improvement of ALE with a significant attention to quality 

developments of ALE staff, since this process was backed by EAEA and its 2006 policy document 

entitled Adult Education Trends and Issues.9  

Amongst several projects having been focused upon professional developments of ALE staff we may 

want to indicate some key ones which strongly influenced our work and approaches: 

• A Good Adult Educator in Europe (AGADE) (2004 – 2006): The project, with partners from 

Estonia, Ireland, Lithuania, Latvia, Norway, Portugal, Sweden and Hungary, developed 

minimum standards for adult educators in Europe as well as a curriculum for a training course 

built on this basis. The standards refer to four different roles of an adult educator: Teacher, 

Guide, Facilitator and Trainer. A total of 16 criteria were developed and grouped as either 

criteria which relate to the individual person or other criteria which relate to the professional 

field. 

"A Good Adult Educator in Europe" – curriculum development project: AGADE No 114092 - CP 

– 1 - 2004 – 1 - EE - GRUNDTVIG – G11 

• ALPINE – Adult Learning Professions in Europe A study of the current situation, trends and 

issues (2008) An European comparative study to cover up some challenging issues of 

professional developments in adult learning and education.  

This study was financed by the European Commission - Project number: B3276 

• Key competences of adult learning professionals (2010) Also, an EU-wide study conducted by 

the Dutch institute Research voor Beleid aimed to identify key competence requirements for 

adult educators in Europe and to create a corresponding reference framework of “Key 

competences of adult learning professionals”. The reference framework covers the entire 

professional fi eld of adult education including all possible professional roles and functions. 

Within the project itself, no distinction was made with regard to sub-areas of adult education 

or individual professional roles. However, the reference framework provides a starting point 

for this. 

This study was financed by European Commission, DG EAC - Project number: B3542 

 

 
7 UNESCO (1997) CONFINTEA V:The Hamburg Declaration Paris:UNESCO – Source: Adult education: the 
Hamburg Declaration; the Agenda for the Future - UNESCO Digital Library 
8 EC Communications on Adult Learning (2006 and 2007) – Brussels:EC – Source: EUR-Lex - c11097 - EN - EUR-
Lex (europa.eu); https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=LEGISSUM%3Ac11102 
9 EAEA (2006) Adult Education Trends and Issues Brussels: EAEA 

https://unesdoc.unesco.org/ark:/48223/pf0000116114
https://unesdoc.unesco.org/ark:/48223/pf0000116114
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=LEGISSUM%3Ac11097
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=LEGISSUM%3Ac11097
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=LEGISSUM%3Ac11102


• As a recent project result of the co-operation amongst key professional bodies in international 

adult learning and education as EAEA and DVV-International and DIE-Bonn, the Curriculum 

GlobALE is another important source of quality material which had a strong influence on 

STEMS project how to articulate some relevant and distinguished issues in professional 

development of ALE staff.10 

Let us underline here that we highly agree with the statement of the Curriculum GlobALE that “the 

state together with civil society needs to provide adequate systems to enable individuals to engage in 

lifelong learning. On the intermediate level, qualified staff need to be trained and granted suitable 

working conditions, including receiving a reasonable remuneration.”11 This very much interrelated 

context explains why and for what reason we have to further develop quality in adult learning and 

education by raising knowledge and skills/competencies of ALE teaching and training staff. 

We collected and analysed some aspects of adult learning and education in those countries being 

represented in STEMS project, namely, from Bulgaria, Croatia, Czechia, Hungary and Romania so as to 

get an overall picture of what concrete issues may have an impact on professional development of ALE 

Staff and ought to be highlighted in a set of policy recommendations. 

Finally, let us refer to some recent statistical figures upon the participation of adults in learning and 

education. Those two below indicated tables from EUROSTAT will clearly explain that ALE participation 

is an instrument which needs wider social/political and economic recognition so as to be able to 

contribute to economic competitiveness and to social transitions in countries represented in STEMS. 

 

 

 
 

 
10 Source: DVV International: Curriculum globALE (dvv-international.de) 
11 DVV International-DIE (2015)  Curriculum GlobALE Bonn: DIE/DVV-International, p. 12. – Source: 
RLY_Broschüre_globALE_11.11.2015_TABs.indd (dvv-international.de) 

https://www.dvv-international.de/en/ale-toolbox/teaching-and-training/curriculum-globale
https://www.dvv-international.de/fileadmin/files/Inhalte_Bilder_und_Dokumente/Materialien/Curriculum_globALE/Curriculum_globALE_2nd_Edition_English.pdf


Legal contexts of professionalisation in ALE referring to countries represented in 

STEMS  
Having scrutinised the field of legal tools in ALE-systems of distinguished countries represented in 

STEMS (BG, CRO, CZ, HU, RO), we must conclude that ALE is relatively well-regulated in the five 

countries STEMS is covering.  

As for Bulgaria, there have been several reforms in VET and adult learning which were reported into 

the database of EURYDICE. 

The ongoing reform in the area of the Vocational Education and Training (VET) continue to aim 

enhancement the quality and establishing a system for management of the vocational education and 

building a bridge between the educational sector and the labour market. More concrete, the target is 

development of the VET by updating of the curricula with the contribution of the organisations 

representing the economic sectors, work-based learning (dual system of training) and assistance for 

training in real working placement and in training enterprises. The efforts are concentrated towards 

making narrow linkage between the VET and socio-economic development of the regions and the 

strategic sectors of the economy.    

Accordingly, in the area of Adult learning, the National strategy for LLL for the period 2014-2020 is in 

process of implementation, the National platform for “United for Adult Learning” is updated together 

with the National information system for adult learning.12 For preparation of National programme in 

execution of the updated European Agenda for Adult Learning, a project 614188-EPP-1-2019-1-

BGEPPKA3-ALAGENDA is in implementation as the efforts are focused towards improvement of the 

adults’ skills, preparation of proposals for development of the sector until 2030. The upcoming action 

is the Assessment of the impact of the policy for adult learning implemented in the period 2014-2020.13 

VET programmes are pursued afterwards; for example, textile production operator and textile 

technician qualifications at EQF level 3 and 4 are considered continuing VET. According to the pre-

school and school education act and the VET act, the acquisition of vocational qualifications is 

regulated by State educational standards. These standards exist for most VET qualifications. VET 

qualifications at all levels (EQF 2 to 5) are learning outcomes based. Following the European credit 

system for VET (ECVET) [3] principles, recent qualifications comprise units of learning outcomes, 

although a credit system is not yet fully established. 

The legal basis for validation of non-formal and informal learning in VET has been in place since 2015 

and procedures and quality assurance criteria have been developed. Implementation of the Bulgarian 

qualifications framework will ease putting validation arrangements in place.14 Adult education 

structures have not yet been strongly supported by national government and matching skills with 

needs of adults ought to be improved based on stakeholder-dialogue. One of the main challenges of 

adult education in Bulgaria is to consolidate a national strategy on achievement of SDG 4.15 As part of 

this process, there is a good chance to further promote the professional development of ALE staff 

through EU-funded programmes based on strategic development of LLL. 

 

 
12 Source: https://lll.mon.bg/%D0%BE%D0%B1%D1%89%D0%B0-
%D0%B8%D0%BD%D1%84%D0%BE%D1%80%D0%BC%D0%B0%D1%86%D0%B8%D1%8F/?lang=en 
13 Source: National Reforms in Vocational Education and Training and Adult Learning | Eurydice (europa.eu) 
14 Source: Bulgaria (europa.eu) 
15 Source: Bulgaria | EAEA Country Reports 

https://lll.mon.bg/%D0%BE%D0%B1%D1%89%D0%B0-%D0%B8%D0%BD%D1%84%D0%BE%D1%80%D0%BC%D0%B0%D1%86%D0%B8%D1%8F/?lang=en
https://lll.mon.bg/%D0%BE%D0%B1%D1%89%D0%B0-%D0%B8%D0%BD%D1%84%D0%BE%D1%80%D0%BC%D0%B0%D1%86%D0%B8%D1%8F/?lang=en
https://eacea.ec.europa.eu/national-policies/eurydice/content/national-reforms-vocational-education-and-training-and-adult-learning-9_en
https://www.cedefop.europa.eu/en/tools/vet-in-europe/systems/bulgaria
https://countryreport.eaea.org/bulgaria


 

Referring to Croatia and its legal tools in ALE, this field is fairly regulated through legal regulations 

referring to formal structures. Based on the 2007 Act on Adult Education, teachers employed in formal 

education must possess subject-professional and pedagogical-teaching competences to work with 

children in elementary and secondary schools.  

For those working in non-formal adult education, there are no regulated conditions, qualifications and 

competences and, consequently, andragogical competences are not compulsory to work in the system 

of adult education. Andragogy is still understood as a pedagogical discipline even if HEIs, especially the 

University of Zagreb, Osijek, Split and Zadar provide courses in this field as part of pedagogy BA and 

MA programmes. Although national documents indicate insufficient competences of adult educators 

as the priority challenge in adult education, the provision and continuity of relevant CPD programmes 

are lagging behind actual demands. Such CPD programmes for adult educators are organised nationally 

through one-time basis in forms of thematic conferences and workshops to focus on knowledge 

acquisition and attitude development. However, participation in such events are the responsibility of 

educators, trainers and their institutions and this is generally influenced by the fact that it is not a 

condition of employment.16   

According to the Act on Adult Education (OG 17/07, 107/07, 24/10) and to the Act on the Agency for 

Vocational and Adult Education (OG24/10), this specific Agency conducts professional training of 

employees in the field of adult education. Recently, Croatian government is working on a new agenda 

and strategies for the near future. Also, government has started developing a new curriculum for adult 

education to focus on basic skills and their provision.17 

Following the adaptation of the new Adult Education Act, the education providers in Croatia may find 

complying with new regulations challenging. However, it is still not clear how the new Act will change 

the status quo for non-formal adult education. The Act lays down a CPD obligation for teachers and 

trainers. A major change is the recognition of knowledge and skills previously acquired from life or 

work, which should allow greater mobility within the lifelong learning system.18 

 

In the scope of the situation in Czech Republic, adult education issues are covered by a number of 

different regulations. However, one integrated legal regulation does not exist, so it is somewhat 

difficult to clarify how the regulations exactly translate into practice. The current legislation consists of 

the following acts: 

1. The Education Act. 

2. Higher Education Act, which includes a provision on lifelong learning programmes. 

3. The Act on the Verification and Recognition of Further Education Outcomes, which makes a provision 

for the National Qualifications Framework as a publicly accessible register of entire and partial 

qualifications and their standards for qualification and evaluation. Adult education is provided by 

schools, higher education institutions, and other institutions such as educational institutions 

administered by the relevant ministries, cultural institutions, private educational establishments, etc.19 

 

 
16 Source: https://files.eric.ed.gov/fulltext/ED568088.pdf#page=150 
17 Source: Croatia | EAEA Country Reports 
18 Source: Education and Training Monitor 2020 (europa.eu)   
19 Source: Organisation and Governance | Eurydice (europa.eu) 

https://files.eric.ed.gov/fulltext/ED568088.pdf#page=150
https://countryreport.eaea.org/croatia
https://op.europa.eu/webpub/eac/education-and-training-monitor-2020/countries/croatia.html
https://eacea.ec.europa.eu/national-policies/eurydice/content/organisation-and-governance-21_en


Also, concerns the rules for awarding and withdrawing authorisation for verification of further 

education outcomes (partial or entire qualifications), and the rules of assessing and acquiring a partial 

qualification, as well as the responsibilities of state administration bodies in the verification and 

recognition of further education. 

Regulations related to work performance include the Labour Code, the Employment Law and related 

regulations of the Ministry of Education, Youth and Sports. According to the Labour Code, the employer 

is responsible for the professional development of their employees. The employer is also entitled to 

require an employee to participate in courses, and employees are obliged to maintain and improve 

their qualifications to the standard of work performance agreed between themselves and their 

employer.  

ALE in Hungary reflects that School-based education is aimed at obtaining general, secondary or higher 

education and/or professional qualifications, which are governed by the National Public Education Act 

(Act CXC of 2011 on National Public Education), the Act on Higher Education (Act CCIV on National 

Higher Education) and in case of professional qualification the Vocational Education and Training Act 

(Act CLXXXVII of 2011 on Vocational Education and Training) 

Trainings outside the school system are fundamentally governed by the Act on Adult Education (Act 

LXXVII of 2013 on Adult Education).  Vocational trainings included in other legislation must be subject 

to both regulations. The law and regulations of vocational training are governed by the Act on 

Vocational Education and Training and the Act on the Employment Enhancement and Unemployment 

Care (Act IV. of 1991). 

As for professional developments of ALE staff in Hungary, Act LXXVII of 2013 on Adult Training, in effect 

as of 1 September 2013, basically changed the former adult training system. The Act on Adult Training 

has no specific provisions on the in-service training and continuous professional development of 

teachers. In case of school-based adult education, the continuous professional development of 

teachers is governed by the general regulations on the type of school concerned, there are no further 

special continuous professional development regulations.20 

Referring to Romania, Law no. 375/2002 for the approval of the Government Ordinance no. 129/2000 

regarding the professional training of adults (modified and completed by GD no. 522/2003, GD no. 

887/2004, GD no. 522/2003, OG no. 791/2004) specifies the general framework and the specific 

operating conditions of vocational training system: definitions for the terms used in the field of adult 

vocational training; objectives of continuous training, acquired professional competencies, ways of 

organization, authorization of training providers, evaluation and certification of programs, ways of 

financing.21 Moreover, developments in Romanian adult education and training have helped the 

advancements of initiating, qualifying, perfecting, specialising, retraining, professional development, 

qualifying or changing qualification through special education and training programmes with attention 

to credit transfer, evaluation and certification of acquired competencies.  

Lifelong learning in Romania, according to Law, must ensure dimensions of compensatory education, 

continuing vocational training, civic education and personal education referring to enhancing active 

citizenship.22  

 
20 Source: Adult Education and Training | Eurydice (europa.eu) 
21 Source: Adult Education and Training | Eurydice (europa.eu) 
22 Source: https://lege5.ro/Gratuit/geztsobvgi/invatamantul-profesional-lege-1-2011?dp=gq2tomrwgyydo; 

http://www.cdep.ro/pls/legis/legis_pck.htp_act_text?idt=24156;  

https://net.jogtar.hu/jogszabaly?docid=a1100190.tv
https://net.jogtar.hu/jogszabaly?docid=a1100204.tv
https://net.jogtar.hu/jogszabaly?docid=a1100204.tv
https://net.jogtar.hu/jogszabaly?docid=a1900080.tv
https://net.jogtar.hu/jogszabaly?docid=a1300077.tv
https://net.jogtar.hu/jogszabaly?docid=a1300077.tv
https://net.jogtar.hu/jogszabaly?docid=99100004.TV
https://net.jogtar.hu/jogszabaly?docid=99100004.TV
https://net.jogtar.hu/jogszabaly?docid=99100004.TV
https://eacea.ec.europa.eu/national-policies/eurydice/content/adult-education-and-training-35_en
https://eacea.ec.europa.eu/national-policies/eurydice/content/adult-education-and-training-64_en
https://lege5.ro/Gratuit/geztsobvgi/invatamantul-profesional-lege-1-2011?dp=gq2tomrwgyydo
http://www.cdep.ro/pls/legis/legis_pck.htp_act_text?idt=24156


Examples of good practice referring to raising professional skills and competences of 

adult educators – provision, programmes 
In Bulgaria, In the Republic of Bulgaria the profession of an adult educator does not belong to the list 

of officially elaborated and recognized professions. Is also there is no an organized national system for 

training of teachers and trainers working in the education and training of adults. However, educational 

programs for adults support the acquisition and continued development of nine major key 

competences for adult learning: 

• competences in Bulgarian language; 

• foreign language communication skills; 

• mathematics competence and basic competences in the area of natural sciences and technologies; 

• digital competence; 

• learning skills; 

• social and civil competences; 

• proactiveness and enterprise; 

• cultural awareness and skills for expression through creativeness; 

• skills in support of sustainable development and healthy lifestyle.23  
 

NGOs, foundations and associations, governed by the Associations Act, regulating the legal status of 

non-profit organizations in Bulgaria. Two examples of good practice from the non-governmental 

environment quality concerns upon raising skills and competences of adult learners by the 

engagement of qualified educators and trainers:   

- Znanie Association is one of the largest networks of associations involved in adult education in 

Bulgaria, called “Federation of Societies for Support of Knowledge” (FSSK). It is the umbrella 

organization for 30 regional associations, which are usually called “Znánie associations” for short. The 

Federation and its member associations provide a wide range of courses, seminars and other 

educational activities in such areas as languages and computing, business, book-keeping, banking, 

agriculture, tourism, culture, retraining, certification systems, vocational training and in-service 

training for teachers. Сourses on human rights, environmental protection, public service, etc. are also 

organized. 

- Scientific-technical Associations – The scientific – technical associations form another network. They 

are brought together under an umbrella federation, FNTS (Federation of the scientific–technical 

associations). The members of this federation and its member associations are engineers, 

entrepreneurs, academicians, farmers, technicians, students, etc. FNTS takes part in the adult 

education market through its own vocational training centre. Its NAVET licence covers over 100 

different occupations, largely in technology, and recently also in agriculture and construction.24 

In Croatia, practical changes reflect that the Agency for Vocational and Adult Education taken a number 

of initiatives aimed at the professional development of employees in adult education referring to 

content and competencies that are necessary for andragogical staff.  

A significant step forward in the last five years is certainly the Curriculum GlobALE programme. 

Educational programmes based on this programme aim to improve the professionalization of teachers 

in adult education, provide support to all providers of adult education and encourage the exchange of 

knowledge and mutual understanding among teachers in adult education. 

 
23 Source: Adult Education and Training | Eurydice (europa.eu) 
24 Source: ibid 

https://eacea.ec.europa.eu/national-policies/eurydice/content/adult-education-and-training-12_en


We should certainly highlight the development of the New model of professional development of VET 

teachers within the ESF project “Modernisation of VET teacher training system“, in which one module 

is aimed exclusively at strengthening andragogical competencies in order to train teachers to work 

with adult students. In addition, it is worth mentioning the International Andragogical Symposium, 

which the Agency organizes every year and gives everyone working in the field of adult education the 

opportunity to get acquainted with the latest trends in adult education and current policies in adult 

education at national and European level. 

Recognizing the importance of cooperation and partnership between all stakeholders in adult 

education, adult education institutions, with the support of the Agency, organize and conduct 

professional development at the local level. The Agency issues a certificate of professional training to 

the participants of these trainings. Furthermore, respecting the needs and problems faced by all 

stakeholders involved in adult education, the Agency organizes and conducts professional training at 

the regional level where participants are given opportunities for joint discussion and constructive 

proposals defining future guidelines for further development of system quality.25  

In 2021, the Agency for VET and Adult Education intends to hold several andragogic workshops under 

the ESF project Promotion of Lifelong Learning Phase II, as a part of the activity Strengthening the 

competences of andragogic workers. It is a new concept of professional development (optional 

modules, MI3 Strengthening the competences of andragogic workers), developed according to the 

programme Curriculum globALE, which was successfully completed by over two hundred participants, 

from 2015 to 2018. Agency for VET and Adult Education will hold three workshop cycles, for 25 

participants each (75 participants in total). The workshop cycle encompasses 336 hours of professional 

development, which include 18 days of active workshop participation, independent work and final 

workshop. Depending on the epidemiologic situation, workshops may be held partly in person, and 

partly online. Completing the programme, the participants will be given AVETAE’s certificate of 

professional development in duration of 336 hours, and Curriculum globALE’s certificate.26 

 

The Czech examples show examples with strong concerns on the quality developments of ALE through 

direct actions: 

 The Association of Adult Education Institutions of the Czech Republic was founded in 1997. This 

association protects the interests and needs of its members, ensures the professional quality of its 

members and the services they provide, and collaborates with state bodies in the preparation and 

implementation of legislation on adult education.  

The Association of Universities of the Third Age was founded in 1993 and initiates the establishment 

of Universities of the Third Age and co-ordinates their activities.   

The National Centre of Distance Education has existed since 1995 as part of the Centre for Higher 

Education Studies. Its task is to support the development of distance education and the use of ICT in 

teaching. 

 

 
25 Source: Andragogical Training – ASOO – Agency for Vocational Education and Training and Adult Education 
26 Source: Call for Expression of Interest for Andragogic Workshops – ASOO – Agency for Vocational Education 
and Training and Adult Education 

https://www.asoo.hr/en/professional-development/andragogical-training/
https://www.asoo.hr/en/2021/01/15/call-for-expression-of-interest-for-andragogic-workshops/
https://www.asoo.hr/en/2021/01/15/call-for-expression-of-interest-for-andragogic-workshops/


In Hungary, adult training outside the school system is regulated by the Act on Adult Education. This 

includes the institutional system and governance as well; at the same time, it does not define any 

criteria for the institution management. However, the pursuit of an adult training activity is subject to 

notification or authorization, and the professional leader responsible for the professional activity shall 

be employed as an employee in the adult training institution. The professional leader must: 

• obtain a college or university degree in andragogy; 

• or a college or university degree in pedagogy and at least 3 years of professional experience in 

adult training; 

• or a college or university degree in pedagogy and at least 5 credit points from the higher 

education training on the training and outcome requirements of adult education and training. 

The professional leader of an adult training institution operating as a sole proprietor or sole 

proprietorship mas also be the owner of the sole proprietor or sole proprietorship if he/she meets the 

criteria for the qualification or professional experience required of the professional leader. 

Adult training experts must involved in the licensing process and the supervision of adult training 

programmes and institutions. The conditions for the pursuit of expert activities are regulated in 

the government decree on the implementation of the Act on Adult Education (12.§). Adult training 

experts are required to undergo further training and pass an examination within 6 months of the start 

of the activity and every 2 years thereafter. 

A good example of professional development of ALE staff is the role of HEIs in providing continuing 

professional programme for ALE staff throught national LLL conferences and workshops through the 

Hungarian Universities’ LLL Network – MELLearN. 27 

 

As for Romania, there ara several examples, we may highlight two of them: 

Vocational training centers, teaching farms 

Given the current state of infrastructure (buildings, facilities for theoretical and practical training) this 

requires major interventions, rehabilitation or modernization. Some of the necessary workshops, 

offices are missing laboratories. The endowment of many units is outdated, many of the existing 

workshops did not benefit of no relevant investment in equipment after 1990. In most cases 

endowments after 1990 were limited to what could be obtained from the effort self-financing, 

donations or sponsorships - insufficient quantitatively and qualitatively. It feels lack of modern 

equipment and simulation equipment needed for education efficient, student-centred. 

At present, there are a small number of partnerships between agricultural companies / farms and 

vocational technical and agricultural education units in rural environment. Sustainable partnership 

between school and farms should be build on long-term commitments and lead to real benefits for all 

parties involved. In the context of the implementation of the objectives of the Europe 2020 Strategy, 

to support smart and sustainable growth, the development of education professional and technical is 

a local, regional priority. The National Rural Development Program (NRDP) could be a viable source 

financing for the arrangement and endowment of the didactic farms belonging to the high schools 

agricultural. 

 
27 Source: www.mellearn.hu 
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Examples of good practices reflect the following dimensions: 

2.1. Achieving flexible training agreements, ensuring equality of chances; 

2.2. Increasing the level of qualification of human capital and the formation of new ones 

skills to adapt to technological and organizational changes in enterprises; 

2.3. Vocational retraining according to the needs of the labour market; 

2.4. Recognition and capitalization of professional experience and skills acquired formally and informally; 

2.5. Diversifying the training offer and adapting it to the needs of the target groups, by for example distance 

learning programs, consulting, etc.; 

2.6. Providing specific support measures for disadvantaged people in the purpose of increasing the participation 

rate in vocational training; 

2.7. Promoting lifelong learning; 

2.8. Updating knowledge and improving professional training in the occupation basic as well as related 

occupations; 

2.9. Facilitating the social integration of individuals in accordance with their aspirations professional and labour 

market requirements; 

2.10. Training human resources capable of contributing to increasing the strength of work;28 

 

Impact of international collaborations aiming at quality developments in 

professionalisation of ALE staff 
In Bulgaria, the consolidation of national strategy on achievements of UN 2030 Agenda for Sustainable 

Development and its Goal4 referring to Quality Education and equitable lifelong learning can be 

considered as an international impact on ALE developments. Also, the strong dependencies on 

Erasmus+ funded programmes indicate the need for relevant reforms and interventions upon quality 

issues as professional development of ALE staff, especially on quality improvement of digital skills, 

validation skills, etc.29 

 

As for Croatia, project-based examples of international collaborations show the following picture: 

The project Promotion of Lifelong Learning (PLL), with a total value of HRK 11.506.369,61, is funded 

by the European Social Fund (ESF) within the Operational Program Effective Human Resources 2014- 

2020 (OP HRM 2014-2020). The project holder is the Agency for Vocational Education and Training and 

Adult Education (AVETAE), and the project was implemented in the period from 2016 to 2019.30 

Purpose and goals of the project: The purpose of the project was to respond to the identified problem 

of insufficient involvement of Croatian citizens in the lifelong learning system, through targeted 

activities of promoting the importance of lifelong learning and adult education and strengthening the 

capacity of adult education stakeholders, taking into account the fact that lifelong learning is a national 

strategic goal. Based on the above, the goals of the PLL project were defined and set, as follows: 

Promotion of the importance and various opportunities for lifelong learning in the Republic of Croatia; 

Strengthening the capacity of all stakeholders involved in the adult education system at the national 

and local levels. Project activities are organised within eight elements: Designing a comprehensive and 

continuous promotion of lifelong learning and adult education in the Republic of Croatia; 

 
28 Source: http://elemzo.hargitamegye.ro/wp-content/uploads/2016/03/PlanDeActiuneVET_2o16.pdf 
https://www.tvet.ro/Anexe/4.Anexe/4.8.4.%20Anexa%202.pdf 
29 Source: Recent developments in Bulgaria | EAEA Country Reports 
30 Source: Promotion of Lifelong learning – ASOO – Agency for Vocational Education and Training and Adult 
Education 
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Implementation of a campaign to promote lifelong learning; Organisation of Lifelong Learning Week 

(LLW); Organisation of the International Andragogy Symposium; Organisation and implementation of 

training for employees of AVETAE / MoES; Development and implementation of a program to 

strengthen the competences of andragogical workers; Promotion and visibility; Project management 

and administration.  

PROJECT RESULTS: The purpose of the activities within Element 1 was to provide a strategic basis for 

the promotion of all forms of lifelong learning in the Republic of Croatia and to analyse current 

practices, study examples in other countries and propose strategies for continuous promotion of 

lifelong learning for the first time. As part of this element, a comprehensive survey of adult education 

in the Republic of Croatia was conducted, based on which the Research Results and the Strategic 

Framework for the Promotion of Lifelong Learning 2017-2020 were prepared and printed: four grand 

openings of the LLW, four LLW Fairs, presentation of the Results of the research Adult Education in the 

Republic of Croatia 2017 and the Strategic Framework for the Promotion of Lifelong Learning in the 

Republic of Croatia 2017- 2020; two conferences with topics Who needs adult education? and Quality 

Management in Adult Education, 75 regional events, two regional conferences, presentation of the 

achieved project results and presentation of project activities. A network of eight regional coordinators 

has also been established, with the aim of decentralizing activities related to learning and education, 

ie with the aim of involving all regions and counties of the Republic of Croatia in project activities. 

Within the project, four national educational campaigns Lifelong Learning Week were held, during 

which numerous free events (workshops, lectures, round tables, seminars, etc.) were organised 

throughout the Republic of Croatia, in cooperation with regional coordinators and adult education 

institutions, (listed as follows: 2016. – 700 events; 2017.- 722 events; 2018.- 898 events; 2019.- 747 

events). Tens of thousands of citizens took part in these events. Informing citizens about how they can 

become part of the lifelong learning process and motivating them to take this step is the backbone of 

every Lifelong Learning Week, and every campaign was strongly covered by the media. The activities 

of the campaign were accompanied with promotional materials and brochures on the results of the 

campaign.  

Furthermore, a total of four International Andragogy Symposiums were held as part of the project, 

which enabled all adult education professionals to get acquainted with the latest trends in andragogy 

and current events in adult education policies at national and European level, as well as with the 

examples of good practice and experiences throughout Europe. Each of the Symposiums brought 

together more than 200 participants.  

With the aim of improving professionalization and encouraging the exchange of knowledge among 

teachers working in adult education, eight cycles of andragogical workshops were conducted with the 

participation of a total of 259 participants, ie. representatives of adult education institutions. The 

trainings were conducted through the Curriculum globALE program, which includes five thematic basic 

modules lasting eighteen working days, ie 336 hours, and covered the following topics: Access to adult 

education; Planning, organization and evaluation in adult education; Adult learning and teaching; 

Communication and group dynamics in adult education and Methods of adult education.31 

 

In the Czech Republic, programmes based on international partnerships to help adult educators and 

trainers to perform their professional activities for adult learners have recently been promoted 

through projects as examples to follow: 

 
31 Source: English - Tjedan cjeloživotnog učenja (cjelozivotno-ucenje.hr) 

http://www.cjelozivotno-ucenje.hr/english/


Teacher´s training to the inclusion of the children of foreigners 

Project Teacher's training to the inclusion of the children of foreigners (TTI) was submitted by the 

National Institute for Further Education NIDV) of the Czech Republic. It was a twenty-month-long 

strategic partnership project created in cooperation with well experienced entities. The project 

partners were the Italian Associazione CEMEA Napoli, Slovak State Pedagogical Institute (SPU) and the 

Greek 1st General Lyceum of Trikala. The implemented project aimed to devise principles of 

methodological support of teaching staff in the education and inclusion of children / pupils of 

foreigners attending schools and other educational facilities in the Czech Republic, Slovak Republic, 

Italy and Greece. It focuses mainly on elementary education (primary) and secondary education (high 

school, secondary school) and non-formal, leisure activities of school and other entities involved. The 

aim of the project was not only to exchange inspiring experience for professionals of partner 

organizations, but also to create a common, present, useful, practical, freely available tool for the 

teachers/workers who find themselves in a situation where they have to do their teaching practice to 

include children of foreigners. The main results of the project were: Analysis of the current state of 

integration of immigrant children into formal and non-formal education; E-learning module/program 

that offers the methodical approach to the process of integration of pupils - foreigners in school and 

the questionnaire survey. The e-learning is divided and subdivided into individual modules. The module 

is a tool that brings inspirational examples of practice and information (published on the NIDV website 

or the Support Portal of Educational Workers Educating Children for Foreign Learners), which was 

created in Moodle environment and is therefore accessible online. Other outcomes are teaching 

materials, presentations, web links.  

Towards Gender Sensitive 

"Towards Gender Sensitive Education” was a three-year-long project implemented by five 

organisations from three EU countries - Masaryk University (Czech Republic), Gender Information 

Centre NORA (Czech Republic), Hungarian Women's Lobby (Hungary), Eötvös Loránd University 

(Hungary) and Verein EfEU (Austria) - in a strategic partnership. 

The consortium consisted of organizations widely experienced in working with (future) teachers, 

gender issues or/and drama techniques. It was a unique collaboration of non-profit organizations and 

universities. The main objective of the project was to enhance the gender sensitivity of current and 

future teachers through developing, piloting and disseminating a methodology for training in gender-

sensitive education. The project was targeted at current and future teachers and aimed to help them 

develop their competences in dealing with gender diversity and equity in their classroom. 

Throughout the project, three interconnected intellectual outputs were developed: 1) Comprehensive 

comparative research study that maps the situation of gender in education within the three involved 

countries 2) Handbook for teacher trainers that describes more than fifty useful activities for 

enhancing gender-sensitivity of (future) teachers and that provides scenarios of five different courses 

on gender-sensitive education 3) Five awareness-raising videos about different aspects of gender 

inequality in education. 

 

Joyful Adult Training Using Augmented 

The 2-year JoyAR partnership brings along 9 EU partners with the aim of sharing knowledge about the 

technology known as Augmented Reality (AR) and to explore how it can be employed to create joyful 

adult education and training environments. Through a number of transnational mobilities and 



following a review of how AR is currently exploited in education, the JoyAR consortium prepared a 

number of case-studies to help both the partners and others appreciate the benefits AR brings to 

education stakeholders. In developing this knowledge base, two partners already experienced in the 

application of AR in technical applications, shared their knowledge with the other members of the 

consortium. 

Rozvoj vzdělávání dospělých v Tachově 

The project „Development of adult education in Tachov“ was created because of the needs to meet 

new European educational methods and tools and subsequently develop our own training courses so 

that they would be appealing for public and they would meet European standards. The project involves 

the participation of three employees of Regional training center in foreign educational institutions. The 

objective of the project is to enable the employees to be educated in European countries within the 

short-term training courses. The objective is to develop competencies of the employees and also their 

European awareness. Three employees will be involved in the project; these selected workers are 

actively involved in creation of training courses of the centre. The activities of the project include one 

mobility of each employee in a selected training course in EU countries. These activities will take place 

on schedule. On the return of the employees of the centre from the training courses, their new 

knowledge will be compared to existing teaching methods and tools of the centre. The potential long-

term benefit of the project is not only improving the quality of the provision of services and 

subsequently the improvement of competitiveness, but also the transfer of European dimension into 

a public educational centre in Tachov, in a peripheral region of the Czech republic. 

New technologies, methods and skills for effective adult education in foreign languages 

The main project aim is the transfer in usage of modern technologies, apps, on-line tools, new methods 

and trends in the area of language education, and their implementation into common language 

education. The aim is as well mapping of suitable tools and platforms for e-learning and creating the 

conception of language courses held in the form of blended learning. 

These aims will be achieved through participation in chosen mobilities, which are focused on the above 

mentioned areas. The mobilities are:  

• Empowerment in ICT Skills Making Use of Technology - course with focus on tools generally applicable 

in education, e.g. blog, video, on-line exercises, virtual identity etc.  

• Discover the Best Apps and Tools for E-learning, Distance Learning and Web Design - course with focus 

on working with platforms for e-learning, setting the suitable form of blended learning, multimedia 

content creation, using apps etc.  

• Teaching Languages in Digital Era: the Best Apps, Web Platforms and ICT Resources for Teaching 

Languages - course with focus on apps, platforms, tools and ICT recourses specifically for language 

education.32 

In Hungary, a profound example of professional developments is an international one, coming from 

the University of Pécs to have participated in the Erasmus+ INTALL project and its Adult Education 

Academy and directly involved several ALE experts, researchers and Adult Education MA students and 

doctoral students from Hungary to collect and share knowledge and develop skills necessary in quality 

adult education.33  

According to internationally driven practices in Romania, the following examples must be mentioned: 

 
32 Source:  https://www.aklub.org/en/past-projects/ 
33 Source: Erasmus+ INTALL - Home - Fakultät für Humanwissenschaften (uni-wuerzburg.de) 

https://www.aklub.org/en/past-projects/
https://www.hw.uni-wuerzburg.de/intall/home/


The National Institute of Administration (INA) organizes vocational training programs (advanced 

training and specialized training) that address in an innovative way, various topics, established through 

a careful analysis of training needs and adapted to the requirements of national and international 

strategic documents aimed to train skills and develop skills that keep up with the requirements of a 

modern and efficient public administration.34 

The Ministry of European Funds, through the Managing Authority for the Human Capital Operational 

Program 2014-2020, launches a competitive call "Training program and continuous professional 

development in the field of health economy" - Health economics and equity in access to services and 

technologies, Priority Axis 4: Inclusion and combating poverty, Specific objective 4.8: Improving the 

skills level of medical professionals.35 

Legal reforms are continuing to this day, most notably with The National Development Plan 2007-2013 

(NDP), and the Sectoral Operational Programme for the Development of Human Resources (SOPHRD) 

starting with 2007, which aim towards attaining the benchmarks set in the Lisbon Agenda for 

education, training and employment. Some lifelong learning objectives are also explicitly found in 

sectoral strategic documents, such as: The National Employment Strategy 2004-2010, The Short-and 

Medium-Term Strategy of Continuing Vocational Training 2005-2010, and The Ministry of Education 

and Research Strategic Guidelines for 2006-2008. The key ministries responsible for the organisation 

and accreditation of adult education are the Ministry of Education Research and Innovation (Previously 

the Ministry of Education, Research and Youth), the Ministry of Labour Social Solidarity and Family, 

and the Minister of Culture and Cults - depending on the type of the programme provided. Overall 

there are three different levels of governance.  

As well as the central governance from the Ministry, responsibility is divided between the Regional, 

Municipal and Local levels, particularly for the formal education system.  The Ministry of Education has 

the overall responsibility for education in Romania, including ALE (Adult Learning and Education). 

Vocational and technical education and training (VET) has a long tradition in Romania, partly inspired 

by models adopted by other communist regimes, with a tendency to favour technical and vocational 

schools over traditional high school education. At one point during the Ceauşescu period, for example, 

up to 92% of students were apparently in some kind of vocational training at secondary level. 

Traditionally there has been a strong tradition for schools to work with businesses to provide training 

opportunities and apprenticeships for students, and then also provide employment for the qualified 

student after the studies were completed. Companies have also provided teachers for practical skills 

trainings, and have played a very important role in supporting the VET system in Romania. 

Motivations of ALE Staff to raise skills and competences referring to teaching/training 

adult learner 
In the context of Bulgaria, European projects provide opportunities for adult educators and work as 

motivating frames and initiatives to develop and upgrade competencies in accordance with growing 

social and economic demands to get services in ALE improved with quality standards regarding both 

contents/forms and methodologies.36 

 
34 Source: https://training.ina.gov.ro/ 
35 Source: https://www.fonduri-ue.ro/comunicare/noutati-am-oi/details/6/1438/pocu-lanseaz%C4%83-ghidul-
%E2%80%9Eprograme-de-formare-%C8%99i-dezvoltare-profesional%C4%83-continu%C4%83-%C3%AEn-
domeniul-economiei-s%C4%83n%C4%83t%C4%83%C8%9Bii%E2%80%9D 
36 Source: Challenges and recommendations in Bulgaria | EAEA Country Reports 
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Referring to Croatia, adult education activities in Croatia, has been regulated by the Adult Education 

Act since 2007, according to which “adult education is based on the principles of professional and 

moral responsibility of adult educators and on the guarantee of the quality of the educational offer”, 

while “the programme is carried out by teachers, professors, professional associates, lecturers, 

coaches, coordinators and others”, who “must fulfil the conditions prescribed by the programme” and 

“have the right and obligation to professional and andragogical development” (Official Gazette 17/07, 

107/07, 24/10). According to the same Act, the Agency for Vocational Education and Training and Adult 

Education is responsible for programmes of continuing andragogical professional development. The 

working norm for adult educators is defined in accordance with the regulations on educational 

activities (Official Gazette 17/08) and it represents one of the key forms of structural support for 

continuing professional development as teachers in Croatia, just as in most European countries, spend 

more than half of their time in classes, while the rest is utilised for other activities, among which is 

professional development. For beginners in the formal adult education system, a period of 

apprenticeship (12 months) is prescribed, during which the apprentice is being introduced to the work, 

followed by a license examination. 

In a recent document regarding our educational policy, the Strategy of Education, Science and 

Technology from 2014, it is possible to see a perspective for the professionalisation of the system 

through the establishment and implementation of: (1) a lifelong professional development system, 

adult educators’ licensing and qualification standards’ development; (2) a programme for 

psychological, didactic-methodical, andragogical and additional education and training; and (3) 

projects that will precede the definition of a lifelong professional development system, adult educator 

licensing and qualification standards’ development for adult educators (MZOS, 2014).37 

The Czech environment has reflected that motivation and motivational factors are largely individual 

and depend on the personality of the educators and the current situation in their work and personal 

life. In the Czech Republic, educators (especially in public schools) have many opportunities to develop 

their qualifications. They can participate in many educational programmes, which are often funded by 

EU projects. Educators are often busy and mentally overloaded, and some educational providers have 

difficulty getting enough participants for their training programmes. According to the Labour Code in 

the Czech Republic, employees of educational institutions are obliged to maintain and improve their 

qualifications to the standard of work performance agreed between themselves and their employer. 

Examples of motivating factors: 

• Improving professional skills. 

• Acquiring new methods and techniques. 

• Improving teaching effectiveness and student outcomes. 

• Improving teaching efficiency and making work easier. 

• Getting some reward, such as a salary increase. 

• Alleviating fears of losing a job. 

• Gaining better relationships with colleagues by participating in educational activities. 

• Exchanging practical experience with other educators. 

 

 

 
37 Source: BCES Conference Book (ed.gov) 
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In Hungary, the main motivating factors for ALE teaching staff to participate programmes of 

professional development are the followings:  

• Growing organisational recognition with public respect referring to quality concerns;  

• Expanding knowledge and skills to become more effective; 

• Becoming better in the job and more successful in career; 

• Collecting and sharing quality experience and focuses in ALE-work to result in deeper engagement in 

the profession; 

Referring to Romania, the following factors of motivation has to be indicated: The main motivating 

factor for teachers to participate in programmes of professionals development is the professional 

promotion. In many cases, further promotions require additional certifications that can only be 

obtained after following specific courses and passing the final certification exam. Another motivation 

factor for the trainers is their own personal desire to keep improving and be able to perform at a high 

level and deliver quality information in a new, innovative and interesting way. The gap between 

generations is always a crucial factor in the motivation of teachers to participate in professional 

development programmes. Having quality information is not enough in this days, as old ways of 

teaching may not be engaging enough for today’s students to stay focused and eager to learn. 

Policy Recommendations on Raising Professionalisation in ALE as a key quality issue  
STEMS project has come to the realisation that it is important to outline and form an IO3-based set of 

recommendations in a special document to highlight some country-specific trends and issues in the 

scope of Bulgaria, Croatian, Czech, Hungarian and Romain realities/practices and, consequently, to 

underline conclusions as reflections for further consideration at national and European levels and 

perspectives. Adult Learning and Education has significantly changed in the last fifteen years in Europe 

and this change accelerated some challenging matters of participation/inclusion/equity, matters of 

performance in learning and matters of collaboration and partnerships. Adult educators and trainers 

have an identical role to help adult learners to build their own future in the world of work and in their 

communities where they live and belong to.  

This issue resonates challenges of access and opportunities according to which Adult Learning and 

Education has as responsibility, STEMS partners have jointly agreed upon, to enhance learning 

opportunities for vulnerable groups representing diverse backgrounds, learning experience and 

capacities. Professional development of adult educators must imply relevant tools and methods to 

realise inclusion in adult learning and education and to deliver teaching focusing on the learner and 

learners’ needs. In accordance with those above indicated Declaration and Manifesto, we must refer 

to UN Agenda 2030 for SDGs and its Goal4 which aims at ensuring inclusive and equitable quality 

education and promoting lifelong learning opportunities for all.38  

This initiative was started in 2015 and was strongly supported by UNESCO Recommendation on ALE 

(RALE) from the same year, based on the goals of CONFINTEA VI and its Belém Framework for Action 

(2009)39 to strengthen quality concerns toward ALE for economic developments and social cohesion 

both in global and in local dimensions.40 RALE clearly emphasized training and professional 

development.   

 
38 UN Agenda 2030 for Sustainable Development and its Goal4 – Source: Goal 4 | Department of Economic and 
Social Affairs (un.org) 
39 UNESCO (2009) CONFINTEA VI – Belém Framework for Action Paris:UNESCO – Source: Belém Framework for 
Action | UIL (unesco.org) 
40 UNESCO Recommendation on the Development of Adult Learning and Education – Source: UNESCO 
Recommendation on Adult Learning and Education, 2015 | UIL 

https://sdgs.un.org/goals/goal4
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https://uil.unesco.org/adult-education/confintea/belem-framework-action
https://uil.unesco.org/adult-education/confintea/belem-framework-action
https://uil.unesco.org/adult-education/unesco-recommendation/unesco-recommendation-adult-learning-and-education-2015
https://uil.unesco.org/adult-education/unesco-recommendation/unesco-recommendation-adult-learning-and-education-2015


We in STEMS community believe that professional development of certain skills and competences of 

adult educators and trainers is essential through specific training materials set into formative structure 

of modules/sections through which adult learning can be better understood and improved. 

One has to recognize that the responsibility of adult educators and trainers, according to Bélanger 

(2012) is to help adults to become self-directed learners with the abilities of critical thinking, relating 

and decision-making through self-construction and social transformation.41 STEMS will certainly help 

ALE staff in teaching, training and mentoring adult learners to become lifelong learners and continue 

learning with intergenerational and intercultural commitments. The findings of STEMS project has 

enabled the project partners to formulate some key issues upon profession and professionalisation in 

ALE and relate the impact and usefulness of relevant project outputs regarding the quality 

development of this field as summary notes of Policy Recommendations as follows: 

1. Legal considerations ought to promote participation, performance and partnerships in adult 

learning and education. In this regard, laws in member states of the EU should clearly 

emphasize professional development of ALE staff for quality improvement of this field through 

integrative policies, financing and legislation. Therefore, the impact of legal tools needs further 

comparative investigation to describe choices and limitations in accordance with principles 

and goals outlined in relevant EU law.   

2. Recognition, validation and accreditation of prior learning of adults must be given attention 

in the skills and competencies frameworks of ALE staff which needs development for the 

benefits of adult learners in the scope inclusive and equitable forms of services in ALE.   

3. Quality standards of EQF must reflect the principle of raising public recognition of the work of 

ALE staff through continuous professional development in partnership with relevant 

stakeholders, especially in association with HEIs.   

4. Guidance and outreach actions in adult learning must be connected with professional 

development of ALE staff in the dimension of quality improvement of relevant skills necessary 

for providing such services and activities to support adults to become resilient towards social, 

economic and environmental challenges affecting learning capacities.   

5. Support systems towards both career guidance and life-skills development need to make use 

of professionalisation and professional developments in ALE, therefore, comprehensive 

approaches must be supporting balancing skills development of adults in both labour and 

community dimensions.  

6. Bridging learning communities and active citizens through quality ALE must be formed and 

delivered by professionally engaged and responsible educators, trainers and mentors. Such key 

figures of organised settings for lifelong learning supported with both technological 

advancements and sensitive environments for decent life and learning.  

7. EPALE platform ought to provide a good repository/database of practices in 

professionalisation in ALE with pedagogical/andragogical and didactic approaches and 

methodologies. 
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